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Abstract 
The paper will briefly discuss the recent Australian curriculum reform with respect to the explicit teaching 
about language and some of the challenges inherent in the processes of implementing a grammatics. It 
then describes recent work with teachers as they engage with the functionally oriented English 
curriculum, in particular one teacher's work as she redesigns her pedagogy to accommodate the new 
curriculum in the early years of school. The paper argues the importance of teacher's pedagogic 
knowledge in the successful implementation of a grammatics curriculum but suggests that we do not 
fully understand the nature of such knowledge, how it interfaces with other forms of knowledge (about 
language and about curriculum) in the production of teaching "expertise" and how such expertise is 
enacted for different age groups of learners. 
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Attention should be given to grammar across K-12, as part of the "toolkit" 
that helps all students access the resources necessary to meet the demands of 
schooling and of their lives outside of school. It should include knowledge about 
the structures and functions of word- and sentence-level grammar, and textual 
patterns; it should include an emphasis on the connections between these levels so 
that this knowledge is useful. (NCB 2008: 6) 
The paper will briefly discuss the recent Australian curriculum reform with 
respect to the explicit teaching about language and some of the challenges inherent 
in the processes of implementing a grammatics such as that envisaged above. It then 
describes recent work with teachers as they engage with the functionally oriented 
English curriculum, in particular one teacher's work as she redesigns her pedagogy to 
accommodate the new curriculum in the early years of school. The paper argues the 
importance of teacher's pedagogic knowledge in the successful implementation of a 
grammatics curriculum but suggests that we do not fully understand the nature of such 
knowledge, how it interfaces with other forms of knowledge (about language and about 
curriculum) in the production of teaching "expertise" and how such expertise is enacted 
for different age groups of learners. 
Q. The curriculum context 
A national English curriculum is a recent phenomenon in Australia where the 
different states and territories have jurisdiction over what is taught in schools is the 
result of broad consensus between the 7 Australian states and territories. After wide 
consultation and negotiation, the Australian Curriculum: English (ACARA 2014) 
(hereafter AC:E) emerged organised around three inter-related strands: 
Language: knowing about the English language 
Literature: understanding, appreciating, responding to, analysing and creating 
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literature 
Literacy: expanding the repertoire of English usage. 
Of the above, it is the functionally oriented Language or KAL strand that 
is of particular interest here. The KAL strand includes sub-strands of Language 
for interaction, Text structure and organisation and Language for expressing and 
developing ideas, reflecting the metafunctional organisation of the SFL model. The 
aim of this strand of the curriculum is to support students to develop a cumulative 
body of knowledge about language that they can use to enhance their literacy skills and 
practices. Students learn about the relationship between language and its contexts of use 
and about patterns of language choice from text level to clause level and to word level. 
For example, students' development of knowledge about the clause is described in the 
curriculum as follows: 
In early primary, students leam to recognise the clause or simple sentence as a 
unit of meaning, identify parts of the clause using functionally oriented probes 
(What's happening? Who or what is involved? Are there any extra details?) and 
understand that ideas (clauses) can be connected with coordinating conjunctions to 
form compound sentences. 
In later primary, children learn that clauses can be enriched by manipulating noun 
groups, verb groups and prepositional phrases; the different uses for direct and 
indirect speech; the differences between main and subordinate clauses and the role 
of complex sentences in expanding ideas. 
In early secondary, students learn that subordinate clauses embedded in noun 
groups increase the density of information in "academic" texts. Much emphasis 
in secondary school is placed on analysing and evaluating the effectiveness of 
author's choices with respect to different clause patterns (ACARA2014). 
Thus students' knowledge across the years of schooling with respect to the 
clause shifts from working with simple structures to those more complex and from 
recognising and identifying clauses and clause elements to explaining and critiquing 
these as choices with rhetorical impacts. Such cumulative knowledge is also evident in 
content descriptions about language choices at whole text, group or phrase and word 
levels. Central to this developmental process is the notion of a functionally oriented 
metalanguage; that is, a shared language for examining how meanings are realised as 
text, for rendering language choices visible and thus able to be examined, critiqued, 
appropriated, adapted and even transformed in the service of curriculum goals [tl. 
Thus, the Australian experience is a first in English speaking countries, an ambitious 
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